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From the President:

WHY OUR STUDENTS MUST LEARN

SOCIAL STUDIES

“Any subject of study needs justification: its adet

explain why it is worth attention. Most widely apted subj

and history [and Social Studies] are certainly agnitrem—attract
some people who simply like the information and e®df thought
involved. But audiences less spontaneously dravting subject ...
0 know what the purpose is.”

Dr. Peter Stearns, Historiar

In the wake of its omission from tido Child Left Behind Act
and subsequent removal from the programs of sttidyany
elementary students across the United Statess ibb&éeome
obvious that social studies educators need to t#ddheir
efforts to justify why students need to learn tkdlssand
content they teach. It is also apparent that tstidies has a
crisis of identity and articulation that has ledudject that has
been considered one of the four core subjects @erthan a
century of American education to the status ofcasé tier
elective in the minds of many. It is the goalluktarticle to
articulate a compelling argument regarding the ealihigh
guality social studies education for all children.

REASON ONE: HISTORY AND SOCIAL STUDIES
HELP STUDENTS UNDERSTAND PEOPLE AND
SOCIETIES

“History must serve as our laboratory, and datenftbe
as our most vital evidence in the unavoidable gieesgure ou
complex species behaves as it does in societaig®tiThis,

fundamentally, is why we cannot stay away fromdrigtit offers the
only extensive evidential base for the contemplaticth @malysis of how
OC|et|es function, and people need to have somsess how societies
simply to run their own lives.”

Dr. Peter Stearns, Historian

Dr. Stearns’s analogy of the laboratory in thiganse is a
powerful one. When a scientist steps into a lalooyahe does

Continued on page 2

A NATIONAL SURVEY OF SOCIAL
STUDIES TEACHERS SET TO BEGIN

Dr. Jeff Passe, Director, Dept. of Secondary
Education, Towson University, former NCSS
President, current MDCSS Executive
Committee Member

As state educational leaders confront budge}

cutbacks, there is a danger that social studig
education will be severely damaged, with
grievous effects on student performance for
years to come. The resultant impact on

citizenship knowledge and behavior is a great

threat to our democratic system of
governance.

A first step in counteracting that trend is to

determine the actual status of social studies
education in Maryland and across the count
Up until now, policy makers have only heard

S

y.

anecdotes about who is teaching social studjes,

what is taught, and how it is taught. Empirica
data is needed to support arguments for
resources to support citizenship education.

A fifty state anonymous survey of social
studies teachers at all levels, will address th
need. It will be conducted throughout 2010,
with most of Maryland's school districts

participating. If enough teachers complete the

survey, the profession will finally be able to
study itself in a methodical way.

With data in hand, policy makers, researche
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the general public, and social studies teachdrs

themselves, will have a solid data base of
information that may serve as a foundation f
wise decision-making.
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so having formulated a hypothesis to be testec strentist predicts what will be the outcome e&ges of
steps then tests his theory. If his experimeid taen he knows that his hypothesis was flawedtakes a
different course. Statesmen have no laboratoryevtieey can test their hypothesis. Neverthel¢éatesmen
formulate hypothesis regarding the potential outeaiitheir policies all the time...and the stakethdy are
wrong can be extremely high; involving even lifedaath. While there are no perfect repeats, lyigimvides
no shortage of examples of how similar results dtem similar catalysts, motivations and circumses |If
decision makers do not consult history, they mad@sions without all of the facts. Furthermoreasiessential
that we remember that while not everyone is a stadé®, we are all decision makers each day of ves.|i

REASON TWO: HISTORY AND SOCIAL STUDIES HELP STUDENTS UNDERSTA ND CHANGE
AND HOW THE COMMUNITY, NATION AND WORLD WE LIVE IN CAMETO BE

Integral to utilizing history to aid in decision kiag is adding the social studies elements of ustdading
and appreciating difference and diversity. Eaats@®s world view is shaped by individual experiesic

as well as the experiences of the group to whicbrtehe belongs. If we are ignorant of the contaay and
historical experiences of a variety of culturegnthve cannot hope to understand why people, contiasiior
nations behave the way they do or make the decislmy make. The simple, undeniable fact is that
understanding history and social studies improudgment. More specifically, understanding histamny
social studies arms each of us with the neceseaty to make good decisions and wise choices.

REASON THREE: STUDYING HISTORY AND SOCIAL STUDIES IS ESSENTIAL FOR GOOD
CITIZENSHIP

"A high level of shared education is essential feea, democratic society and to the fostering cb@mon
culture, especially in a country that prides itsglfpluralism and individual freedom."

A Nation at Risk Report, 198

(M)

The cornerstone of democracy is the informed aitiZgolutions to social problems require the insights t
emerge from diverse perspectives and experiencerens learn the skills of democracy just as tlegyn to
read or compute. They learn through experiena@itrg and practice. Effective social studies silasms
teach students each of the following essential aeatic skills:

= to actively listen, evaluate competing points @&wiand formulate independent points of view.

» to engage in public dialog. Public dialog requicgzens to think through their own point of viemd
ask, “Why do I think as | do and what do | hopathieve?”

» to effectively resolve conflicts. Because peopkdifferent, conflict is inevitable. Negotiatingtérests
is a major part of conflict resolution. Negotiatioreans moving beyond pre-set positions, knowingtwha
one is willing to compromise, what one is not waglito compromise and being able to reach win-win
solutions that meet the shared interests of atlgsar

» to exercise good public judgment by hearing otleénts of view, thinking through the clash of valzexl
perceiving the ground from which differences comdl.citizens are motivated to a great extent biy se
interest, but society functions most effectivelyenttitizens exercise cultural tolerance, social a&mp
and a sense of responsibility for the well-beingheir fellow citizens.
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» to access the tools of democracy. In order taceffely participate in their democracy, citizenssnu
know their rights and responsibilities. They nezdnderstand how to register to vote, how to atinta
lawmakers and how to gather and wield influence.

When citizens of a democracy are deprived of aecéffe social studies education it places bothcitizen
and the democracy at risk. Democratic illiteragyno less destructive than reading illiteracy. Ohte most
important factors in the fall of republics througihdistory has been when citizens no longer falinezted to
their government and became disinterested in wizdtgovernment was doing.

“Citizens are not born capable of ruling. They tries educated to rule wisely and fairly. They mhesdrawn out of
the egotism of childhood and the privacy of theimes into the public world of democratic reasondwjiberation and
consensus. This requires not only civility, bubwiedge and skill.”

Thomas Jefferson, President of the United St§

ates

REASON FOUR: HISTORY INSPIRES US

Perhaps the least appreciated and among the mpsttant roles played by social studies educatidhas
power of inspiration. Itis in social studies dasoms that students learn that a single individut great
convictions or a committed group can change thddwdt is also in the social studies classroont #tadents

learn the words and deeds of men and women, sulglolandas Gandhi, Sister Theresa, Elie Wiesel, &ach

Carson and Martin Luther King, Jr.

“It is from numberless acts of courage that humiatohy is shaped. Each time a person stands ugnfadteal, or
acts to improve the life of others, or strikes aga&inst injustice, he or she sends forth a tingleipf hope, and
those ripples build a current that can sweep ddwmitightiest walls of oppression and resistance.”

Robert F. Kennedy (adapted

The pen is mightier than the sword, words can nrat®ns and in each of us is the power to change th
world.

REASON FIVE: SOCIAL STUDIES TEACHES STUDENTS ESSENTIAL THINKIN G SKILLS

It is in social studies that students learn skaisging from reading a map to framing an argumeemd, it is
also in these classrooms that students learn hasgess the validity of evidence, evaluate confligboints
of view and apply facts to making decisions anttaldting compelling arguments. These are thdss&flthe
real world.

Literacy and numeracy are essential for succeggimodern world, yet now more than at any otheetin
the history of the world, students must receivieadugh liberal arts education, as well. We Iwé¢he era of
globalization, where American economic, politicatiasecurity interests are tied to diverse culttm@s
across the globe. Citizens of foreign lands canenaur political leaders and describe our system of
government. American children are not so well pgad. Students sitting in the classrooms of ooibajl
competitors are required to learn the English lagguand study American values and beliefs. Aduiig,
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they are exposed to the representations of Amedahare through a prolific, although sometimeslattéring
mass media. Conversely, America produces leadeosane often monolingual, largely ethnocentric hade
limited exposure to objective portrayals of pedplether parts of the world. In light of theset&gdhe belief
that American children will be prepared to compgtbally in the 21 century solely because they can
demonstrate effective reading comprehension skiltbcompute at a high level, appears to rejecbreasd is
certainly inconsistent with numerous historicalragpdes to the contrary.

"The student who [learns] history will unconscigudevelop what is the highest value of historygonnt in
worldly affairs. This is a permanent good, not hesea"history repeats” - we can never exactly mp&dt and
present situations - but because the "tendendyimgs" shows an amazing uniformity within any giv@wlization.
As the great historian Burckhardt said of histdriceowledge, it is not to make us more cleverribgt time, but
wiser for all time.”

Jacques Barzun, Historian

References Consulted or Quoted in this Article

1. McFarland, Mary.Social Studies: What is It? Why Do Students NeéedPHrkway School District, St. Louis County, Miggg
2007

2. National Commission on Excellence in EducatidnNation at Risk Repgr&kwww.ed.gov/pubs/NatAtRisk/index.htm1983

3. Stearns, PeterMeaning over Memory: Recasting the Teaching ofdfysand Culture UNC Press, Chapel Hill, N.C., 1993

4. Stearns, PetetWhy Study History American Historical Association <www.historiams/pubs/Free/WhyStudyHistory.htm
1998*

* The language used in reasons 1, 2 and 3 are diaectly fromWhy Study Historyby Dr. Peter Sterns.
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Growing the MDCSS to Serve You

During its January board retreat, the MDCSS Exgeullommittee voted to develop a Board of
Directors comprised of representatives from eaddarfyland’s school systems and up to 30 at-large
members. MDCSS truly wants to represent all regmirthe state and promote the interests of museyims
and cultural institutions as well as social studidacators from kindergarten through the colledixel.
By developing a broad and diverse Board of Diresstthre MDCSS intends to better understand the
diverse needs of its current and future memberssang those interests well.

Money Well Spent

MDCSS members can be assured that their dues espma®ney well spent. Over the past year,
MDCSS has committed significant resources to dguetpa vastly improved website/vw.mdcss.orly
Updated weekly, this website serves as a clearumgghtor professional development opportunities
throughout Maryland and the mid-Atlantic regiom. alddition to sharing learning opportunities, the
MDCSS website also provides the convenience ofndin@registration and payment system for
membership, the MDCSS conference and seasonal inap&s MDCSS hopes that the MDCSS website
will become a one stop shop for social studiesuness and learning opportunities.

In addition to its website, the MDCSS also provitdagh quality, low cost workshops and an outstagd|n
annual conference. Providing professional devebprfor social studies educators is a core mission
the MDCSS and making these opportunities affordalillecontinue to be our priority.

MDCSS also spends wisely to advocate for and prerina interests of social studies. This may take|t
form of donating to the Maryland History Day contesworking to advance a better understanding o
the importance of a quality social studies educasimong school and community leaders, as well as pu
elected representatives.

An investment in the MDCSS is a wise investmerthainterests of social studies in Maryland.

Teaching the Great Depression during the Great Recession

Dustin Meeker, Maryland Historical Society
The current economic crisis provides a unique apjdy for social
studies teachers to explore the Great Depressitimtiagir students.
Comparing and contrasting the two events, partibuthe causes,
debates regarding the role for government in tloa@wy, and the
federal government’s attempts to address the ¢ris@s serve as an
excellent teaching strategy, making the historocadtent timely and
relevant to students. Recognizing this educatipogntial, the
Maryland Historical Society (MdHS), the Maryland @il on
Economic Education and the Federal Reserve Baftabimond,

Franklin Roosevelt at the Fifth
Regiment Armory, October 1932



www.mdcss.org MDCSS CHRONICLE W Spring 2010

Baltimore Branch, collaborated to develop a Depoesthemed
workshop for social studies teachers.

Karen Kokernak of the Federal Reserve presentédtaractive lesson on household budgeting during
the Great Depression. Janet Weller of the Maryl@adncil on Economic Education provided teacheth wi
lesson and materials that will challenge studemts/aluate critically the New Deal’s impact on dz®nomy,
and whether or not it lengthened the Depressiar.irfformation on these lessons please email
karen.kokernak@rich.frb.org or jan@econ.org.

MdHS developed a lesson plan exploring the Depra&ssocial and economic impact on the people
and institutions of Maryland using primary souréesn MdHS’s archival collections, including speeshe
campaign literature, newspaper articles, and varimsthand accounts. The lesson’s introductativiy
asks students to read two firsthand accounts frmhviduals who endured joblessness and financialdeps
during the Depression. In one of the documentgxaerpt of an oral history, Mrs. Lee Silver resaflt had
gotten so bad that | couldn’t pay [my] milk billh@ | left a note in the bottle telling the man topsdelivering
because | couldn’t afford to pay him.” In additimngrabbing students’ attention, individual acdsuike this
make historical events much more tangible and paisze historical narratives. The human suffehtghe
Depression as told through a textbook account raagnsperfunctory and abstract to &-2&ntury student, far
removed from a world with significantly less ma&éfvealth and no social safety net. By includiegsopnal
stories, however, teachers can make history matearal compelling for students.

The second activity requires students to analygecbmpeting economic philosophies that defined
Depression-era political discourse, utilizing spgeecfrom two icon figures in Maryland’s Democrd®arty —
Governor Albert Ritchie and Senator George Radxlitih a speech executed in April 1932, Governtelie
warned that elected officials must not “try out nemd unsound panaceas, or rush headlong into the eta
Communism, Socialism or Sovietism, or embrace ureAcan practices like public ownership or...adopt
Government unemployment insurance.” The adepesitudill recognize the striking parallels between
Ritchie’s speech and current conservative rhetegarding the role for government in the econorimy1936,
Senator Radcliffe, a self-described “ardent Newl&&and admirer of Franklin Roosevelt, offerecadically
different perspective, extolling Federal reliefagts and New Deal programs for their impact in Maany:
“People have never been permitted to starve ircountry and never will they....something had to beedo
and done immediately.” Juxtaposing these divergergpectives in a document-analysis activity ptesithe
opportunity for vigorous classroom debate and alstudents to explore the nuances of laissez gamaomic
philosophy and New Deal liberalism.

Radcliffe’s speech trumpeting the successes otmgonent relief provides a transition into the final
part of the lesson, in which students, workingriougps, explore a collection of documents relateplaidicular
New Deal programs. Each group is responsiblexXploging one of four New Deal programs and repagytin
their “case study” to the class. Topics include Resettlement Administration’s construction oé&rbelt,
Maryland; the Civilian Conservation Corps; the WoRrogress Administration; and the Public Workaaf
Project and Federal Art Program (WPA). Like otpertions of the lesson, each document relatesitork-
relief project in Maryland, thus making the actuitulturally relevant to students, who may be ssgat to
find that Greenbelt was the result of New Deal aloengineering or that a WPA mural embellishesrtloeial
post office. Local connections such as these m@at for an effective, meaningful history lessddtherwise,
the study of history devolves into an endless desich of dates and abstract facts.
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Feedback from the workshop was exceedingly pa&siteading MdHS to collaborate with the Office of
Humanities of the Baltimore City Public School Systin offering a third workshop for English teacher
MdHS’s Great Depression lesson serves as an emtetdenplement to the Depression-era works of John
Steinbeck, himself a beneficiary of the WPA’s Fedl&/riters Project. In addition to providing higtmal
context and illuminating parallels between geograpégions, the lesson plan offers English teackeveral
dynamic activities that incorporate themes fronmirtbteck’sThe Grapes of Wrat{iL939) andOf Mice and
Men(1937). The “WPA Theatre Activity” seeks to teduhtorical content and encourage critical reflattio
while accounting for the diversity of learning gtylrepresented in every classroom:

TheFederal Theatre Project, a component of the WPA, employed tens of thogsainalaywrights,
actors, producers and directors between 1935 ar8D19VPA theatre companies produced thousands
of shows in 31 states for tens of millions of Aggers, many of whom had never before experienced
theatre. Approximately 78% of audience membere wdmitted without charge to these
performances. Theatre companies produced well-kreovd classic plays, newly written works, and
living newspapers. Playwrights creatediving newspaper performances by dramatizing a newspaper
article about a significant or provocative evehike WPA public murals, living newspaper
performances often reflected the class and raeiasions of the period.

In groups of 3 to 5, students will dramatize a gigant moment iThe Grapes of Wratbr Of Mice

and Menand provide an 8-10 minute performance for thesglaThe students must incorporate at least
two symbols from the novel associated with thaifedtcharacters or event. The performance should
include a short introduction from a narrator to altish context for the audience. Following the
performance, the group should provide a brief casidn in which they interpret the featured symbols
and explain their reasons for choosing the eveudt@raracters. As a group, the students should
submit a typed script citing the sections of theahohat they utilized in developing the performanc
and each individual should submit a one-page esggaiaining the significance of the event they chose
to portray.

Alternative Activity Students will produce a living newspaper perfoncebased on a document from
the lesson plan, a Depression-era event describaldeir textbook, or a newspaper article from the
Great Depression. Like the other theatre activetyarrator should begin the performance by
providing context and sufficient background knowkd The group should hand in a script, and each
student should write a 1.5- to 2-page essay exiplgithe group’s rationale for choosing to dramatize
the event, and the events significance in the lepadntext of the Great Depression.

“Maryland during the Great Depression” is one of many lesson plans and workshops that MdHS'’s
education department offers. If you are interestedn more information about MdHS’s workshop
offerings or obtaining the Great Depression lessoplan and document packet, contact Dustin Meeker at
410-685-3750 (x 346), almeeker@mdhs.org

Look for an essay by Dr. Andy Bauer of the Federal Reserve Bank of Richmond comparing the

Great Depression and current recession in the next issue of the MDCSS Chronicle!
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Student Essay

In this section, MDCSS brings you essays on social studies issues written by Maryland students. Encourage your
students to participate! To submit items, please email ncoquillon@mdhs.org

Geography is Human. Geography is Mumbai.
By Shaj Mathew

The quintessential Indian car, the Hindustan Améadaeis
has remained popular despite an influx of new tprei
imports.

Um...is that cow going to move?

The engine of the Toyota Innova (think Sienna l#eixters
to a low growl, providing an ambient backdrop ie few
seconds of peace. Then a succession of high-pitched

squeaky horns arrest me, and I'm subject to thengjdf
my driver, whose vertiginous lane-changes (eveny fe

seconds at least), predilection for honking (oftamo

apparent reason), and blatant disregard for therfsfic
regulations (which may or may not actually exisgkea your average Grand Theft Auto player seemdike
overly cautious motorist. The cow moves; we vemakion the road; | close my eyes.

Dear God, | don't want to die young - really.

| landed in Mumbai, India on Christmas Day 2009rfor brother's wedding, before later traipsing alibat
states of Gujarat and Kerala. These travels haipedealize that geography is more than the capital&ed
by stars inscribed in circles on the globe; moemntthe yellow dotted flight plan that marks my pess on the
flight; more than the varying hues of blue thaticate deepness of the water, the yellows and greetise
map that show elevation.

Rather, | discovered, geography is human. It igdiffasion of culture, thought, ideas--globalizatio
Landscape isn't strictly topographic, mind youis ithe flow of ex-pats in the city, the (mostlyageful)
intermingling of Hindus, Muslims, and Christiansetintersection of spectacular wealth and evengrea
poverty, history and present, and of course thaiséq terrifying driving experience. It is Mumbdndia.

Look up and see Mukesh Ambani's $2 billion higle@partment towering over the penniless, crumbling
slums of Mumbai that Danny Boyléd$umdog Millionairemade famous. Glance at the wizened beggar lying
listless on dirt in front of a garish Rolls Royceatership. Ponder the silver satellite dish tpaihgs up from

a destitute Mumbai slum dotted with trash.

Or consider the juxtaposition on the road: the smr®l white Audi regally processes along seemingly
nameless streets, indifferent to the adjacent ddstyades-old auto-rickshaws literally overflowimigh wiry
passengers. They huddle together as the doordegwtsepower contraption--one that makes the ®lagper
seem colossal--huffs and puffs alongside the sceabeer the ruts, and through the denizens otitlye

8



Left: A typical street in Rajkot, Indidight: This goat--like the cow mentioned in this piecéema casual
stroll around the streets of Rajkot, India.

Geography has facilitated the rise of this burgegrmity; while it has recently attained statushesftnancial
capital of India, Mumbai has its economic root$hia port and shipping industry--possible only beeaof its
peninsular location on the Arabian Sea and ThaeelCitUnfortunately, geography's role is not always
salutary--the surrounding water also facilitategl éinrival of the cabal of terrorists responsiblelést year's
heinous Mumbai attacks.

| am happy to report, however, that the two targétbe attacks, the palatial Taj Hotel and the ereurstere
Trident-Oberoi, stand upright, teeming with tradekrelegance, and--more importantly--guests.

Geography, as I've come to realize, comprises agpif different things; cities and culture, aslivees cows
and crazy drivers, collectively create a landsadapés both physical and intangible, concrete aeffable.

Shaj Mathew is a seventeen-year-old high school senior from Maryland. When he's not in school, he reads The New
Yorker and talks soccer on his website. He was most recently published in the online literary magazine, The Millions.
You can reach him at shaj.mathew@gmail.com.

Spotlight on Social Studies:
Montgomery County Public Schools Oral History Project

One of the perks of being a social studies edudstoeing involved in partnerships between the
school system and local organizations dedicatgul@serving history, culture, and other
remembrances. In the past decade, many World Watdrans groups have begun to advocate
more strongly for inclusion in curriculum, partieifion in community events, and opportunities
for sharing their stories about the war. One efthgroups is the Japanese American Veterans
Association (JAVA). JAVA is an educational andtbrgcal organization whose purpose is to
remember the contributions of Japanese Americarams$ of WWII, the Korean War, the
Vietnam War, and the Gulf Wars.
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In 2008, JAVA approached school officials in Momgery County, Maryland in hopes of providing res@src
for teachers about the contributions of WWII Jagan&merican Veterans. As part of the partnerdiap has
developed over the last two years, one of the mtsdureated for teachers is a D\VIapanese-Americans &
WWII: Fighting for Freedom at Home and Abrothétdescribes the experiences of Japanese Americans
during WWII. This DVD was produced in collaboratiwith JAVA and the Smithsonian Museum of
American History and includes chapters on the egpees of those in internment camps as well asethd®
chose to serve in the US military. Those intenaeware residents now living in the Washington, Déaaand
include Japanese Americans placed in internmenpsa® well as those who served in the famou&?442
Regimental Combat Team of the US Army. Their rembions of Pearl Harbor and its impact on them and
their families provides a uniquely personal histakiperspective. This video will be posted onM@PS
website.

For more information on this project, please conkdaria Tarasuk, PreK-12 Program Supervisor, Social
Studies (301) 279-3312 araria_|_tarasuk@mcps.org

Update from the Maryland Humanities Council

Join us at Maryland History Day 2010!

Over 550 winners from county-level competitions held in February
and March will advance to the state competition on Saturday, April 24 b
at the University of Maryland, Baltimore County. Social studies teachers é ST
who would like to judge at this event may contact Judy Dobbs jdobbs@mdhc.org at the Maryland Humanmes
Council.

Chautauqua 2010: Beyond Boundaries

The Maryland Humanities Council’s annual summer living history event will feature Thurgood Marshall,
Frederick Law Olmsted, and Sacagawea. These free programs take place in July at Garrett College,
Montgomery College-Germantown, the College of Southern Maryland, and the Community College of
Baltimore County, Catonsville. A complete schedule of events will is available at
http://www.mdhc.org/programs/chautauqua/.

Your Lesson Here! MDCSS is looking for your favorite social studlesson for inclusion in the MDCS
Chronicle. If you have a social studies lessohyba think other teacher members might appreciate,
please send it tocoquillon@mdhs.orgWe look forward to hearing from you!

10
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CONGRATULATIONS to Baltimore County and Prince George’s County Public Schools
for receiving Teaching American History (TAH) grants for 2009! Included below is a
summary of the Baltimore County TAH project. ‘

Baltimore County to Create “History Labs”

Baltimore County Public Schools received a Teaching American History grant from the
United States Department of Education for “History Labs: Inquiry Based Teaching of Traditional American
History.”

The History Labs program is designed to provide elementary, middle, and high school teachers with the
materials and skills necessary to implement guided inquiry in the American history classroom. Each
teacher participating in the program will generate a History Lab to be used in their own classroom and
then disseminated to the larger community of history teachers.

Each History Lab will be based upon an overarching question that students will address throughout the
instructional experience. Overarching questions will be broad and open to interpretation in order to provide
students with the opportunity to learn historical content and develop historical thinking skills by formulating
answers based on critical analysis of evidence. During the History Labs students will analyze the
overarching question, determine the information needed to formulate an answer, and identify possible
sources for this information. Students will analyze historical sources for information, context, and subtext.
They will also corroborate sources to identify consistent or conflicting perspectives. Students will
synthesize all of this information to construct evidence-based responses that address the overarching
question and then defend their interpretations and conclusions. Teachers will act as mentors by using
guiding questions that help all students pose related focus questions, determine criterion for the selection
and interpretation of sources, and increasingly assume the role of historian.

11
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OPPORTUNITIES

Foundation for Teaching Economics
Spring and Summer Program Offerings

Graduate Credit Available

The Foundation For Teaching Economiissoffering an expanded list of programs this spamd summer with increased offerings
of both Economics For Leaders and Economic Fonecdsiierican History programs.

The EFIAH program has been revised with an emploasaigning the lectures directly with the histstgndards and the addition
of more interactive lessons and engagement byetieher participants.

Last year the EFL was revised to put emphasis afdvpoverty and economic development as the orgamizamework for
teaching fundamental economics. Some new acswitiere introduced as well as more teacher engageémafternoon sessions.

All of these FTE programs provide lodging and médatghe participants and graduate credit is atgla

Economic Issues For Teachers

This program features four Issues unitsloternational Trade, The Demise of the Soviet Unisapitalism
Good for the PooandThe Economics of Disaster&ach unit contains 5-7 teaching activities amatent
background.

[ Date | Site G status]

May 27 - 30, 2010| Key Bridge Marriott Arlington, VA | Open
July 13 - 16, 2010 Bayshore Hotel Traverse City, MDpen

Environment and the Economy

During these four-day, residential programs, teechearn how to use economic principles to analyze
environmental issues. Participants learn how amatji economic approach to the environment helpsesits
understand the complexity of these issues. Leskos are demonstrated and discussed in order ld bui
confidence in their effectiveness.

April 24 - 27,2010 | Cotton Wood Resort ScottsdAlg, | Open
June 2 - 5, 2010 The New Otani Kaimana Beach| Oahu, HI Open
Hotel

12



www.mdcss.org MDCSS CHRONICLE

W Spring 2010

Breckenridge,
CO

llingdion, VT Open

Great Falls, MT Open

July 6 - 9, 2010 Great Divide Lodge Open

The Summit Four Season Resoft
Montana State University

August 2 - 5, 2010
August 10 - 13,
2010

Economics For Leaderq$150 Stipend for participants

The goal of each EFL program is to provide teach#tts lesson plans of simulations and activitieyremics
content instruction, and a networking opportuniithvother teaching professionals. The combinatibn o
classroom instruction, question and answer sesssomall group discussion and workshops presents
information in a rich and varied format, encourggattive participation.

A feature of EFL that past participants have foaspecially useful is the demonstrations: the EREK stodel
the activities and simulations with high schooldetmits. Attending teachers gain direct experiendtle thie
lesson plans before they leave at the end of tlekwe

Site G Status|
June 13 - 18, 2010 University of Texas Austin, TX Open
June 20 - 25, 2010 Eckerd College St. Petersbirg, F| Open
June 27 - July 2, 2010 University of Colorado Beu)dCO Open
June 27 - July 2, 2010 University of California BaBarbara, CA | Open
July 4 -9, 2010 Williamsburg Hospitality House \Mimsburg, VA Open
July 11 - 16, 2010 University of Minnesota MinnekbgdVIN Open
July 11 - 16, 2010 Vanderbilt University Nashville\ Open
July 18 - 23, 2010 Hillsdale College Hillsdale, Ml Open
July 18 - 23, 2010 University of Washington SeatllA Open
July 25 - 30, 2010 Babson College Boston, MA Open
August 1 - 6, 2010 Cornell University Ithaca, NY Open
August 8 - 13, 2010 University of California Los geles, CA Open

Economic Forces In American History

These widely acclaimed, cross-curricular prograelp keachers incorporate economic reasoning irgio th
American history courses. Program instructors mlexconomic explanations of pivotal historical ésen

Participants learn interactive teaching stratetfiasincorporate the actual circumstances of hisbperiods
of study. With EFIAH lesson plans, teachers caip lietir students learn by re-living history rath&an just
reading or hearing about it.

Site G Status |

June 27 - July 2, 2010 Catamaran Resort Hotel San Diego, CA Open
June 28 - July 3, 2010 Williamsburg Hospitality leu | Williamsburg, VA Open
July 5 - 10, 2010 Holiday Inn Somerville Boston, MA Open
July 26 - 31, 2010 Tuscany Suites Las Vegas, NV Open
August 2 - 7, 2010 Prospector Square Lodge Park City, UT Open

1 Program begins on the evening of Sunday, June 27 é&inuns through Saturday, July 2

2 Program begins on the evening of Monday, June 28 drruns through Saturday, July 3

13



www.mdcss.org MDCSS CHRONICLE W Spring 2010

3 Program begins on the evening of Monday, July 5 andins through Saturday, July 10.
4 Program begins on the evening of Monday, July 26 airuns through Saturday, July 31.
5 Program begins on the evening of Monday, August 2nd runs through Saturday, August 7.

Visit the MDCSS website for online registration orcall Dr. Kenneth Leonardt 206-910-9374

Events from Jefferson Patterson Park and Museum
For details see http://www.jefpat.org/

| JEFFERSON
A PATTERSON
PARK & MUSEUM

State Museum of
Archaeology

Saturday, April 17

10:00 AM - 5:00 PM OPENING DAY CELEBRATION

Discover Archaeology Day Free Admission All ages RECNAIDELEWIS MUSEUM yrate
our 26™ season of activities and education at JPPM. Discover the v History & Culture how

of archaeology and the sciences it incorporates. Learn about archaeology through
educational walks, activities, and demonstrations. Tour the Maryland Archaeological
Conservation Laboratory. Don’t forget to stop by the Visitor Center and experience our
“FAQ Archaeology” exhibit and more. For additional information call 410-586-8501, or
email jppm@mdp.state.md.us.

Tuesdays-Saturdays, May-June

10:00 AM -3:00 PM PUBLIC ARCHAEOLOGY PROGRAM No Fee All Ages (Parental

supervision required age 14 and under) Interested in Archaeology? Work with archaeologists excavating an early
18™ century plantation site on Park & Museum property. Work in the field on Wednesday, Friday, and Saturday, and
wash, label, and catalogue artifacts on Tuesday and Thursday. Children 14 and younger must be accompanied by an
adult. Registration required. Call 410-586-8554, or email echaney@mdp.state.md.us.

Professional Development Classes

The Reginald F. Lewis Museum offers recertification credits to Maryland educators through a course exploring the
curriculum, An African American Journey: A Resource for Learning the History of African Americans in Maryland and the
United States. Courses will focus on how to utilize the curriculum lessons and strategies for teaching African
American history in the classroom. To register, call 443-263-1829. Cost: Free

The Civil War and Reconstruction

Dates: July 21, 22, and 23rd

Time: 9:00 a.m. to 2:30 p.m.

Participants: Elementary and Middle School Teachers

Educators will explore African American’s involvement during the Civil War and the Reconstruction
era. This course will include academic lectures, living history re-enactments and interactive sessions.
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Jewish Museum of Maryland Summer Teachers Institutdor All Educators!

Issues of the Holocaust: The .
Propaganda, Resistance, and Survival Jew'ShM,,Hﬁgum
August 3 - 5, 2009

Participants are eligible to receive 1 Profesdi@®velopment Credit from MSDE!

Monday, August 3: Jewish Museum of Maryland, 8:30am3pm

15 Lloyd Street, Baltimore, MD 21202

Presentation by Dr. Nicole Dombrowski-Risser (Tow&iversity) on the Nuremberg Trials Digitization
Project and Deborah Shine, editor of Hidden Lettetgch contains Philip Slier's letters describimg labor
camp experiences in the Netherlands; learn aboutremity-wide innovative educational resources, and
more.

Tuesday, August 4: United States Holocaust Memoridluseum, Time TBD

100 Raoul Wallenberg Place, SW , Washington, D©220Transportation provided.

View the new exhibition, State of Deception: Thevi@oof Nazi Propaganda, which reveals how the Nazi
Party used modern techniques as well as new teafjiesland carefully crafted messages to sway mdlio
with its vision for a new Germany.

Wednesday, August 5: American Red Cross Holocaust &ar Victims Tracing Center, 9am - 2pm 4800
Mount Hope Drive, Baltimore, MD 21215

Tour the Center and learn about its work tracirg Vactims of genocide; listen to a Holocaust sunv; meet
survivors of contemporary genocide and learn abmis for engaging students in genocide prevention
advocacy

Registration fee: only $25 for all three days!

Limited space! Send in your registration ASAP tsue your spot!

Includes: breakfast and lunch on Monday and Wednedgus transportation for Tuesday. Accommodations
for individuals with special needs will be madehwéidvanced notice.

For additional information, please contact Debor@hrdin, education director at the JMM, at 410.73R6
x236 ordcardin@jewishmuseummd.org

Partially subsidized by the Conference on Jewislekiials Claims Against Germany - The Rabbi Isradldvl
Fund for Shoah Research, Documentation & Educatao, by Judy and Jerry Macks and Family.
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2010 TEACHER INSTITUTE
Featuring Gettysburg, July 16-18

Free professional development on the Civil War

Learn about the Civil War while danding at the location of ane of
the most meaningful, sorrowful, and teachable battles of all fime.

« Continuing education units «» Technology focused
awarded. presentations for teaching the
+ 10 workshops providing Civil Civil War with web 2.0.
War content and the lategt » Resource book including
teaching practices. maps, primary sources, lesson
H agerskown, Maryfand « Hidtorian lead discussions plans, and curricula.
July 16-18,2010 featuring Dr. Robertson from + All meals, workshops, and
Virginia Tech. battlefield tours are free to
+ National Park Service lead k-12 teachers and librarians.
battiefield tours « Scholarships available.

+ Professional networking.

Contact Us:

202-367-1861
teacherinstitute @ civili ar.org www civilwar .org/ teacher institute

16



Calendar of Events

April
17 Discover Archaeology Day
Jefferson Patterson Park and Museum, St. Leonard

May-June

Tuesdays-Saturdays Public Archaeology Program
Jefferson Patterson Park and Museum, St. Leonard

July
16-18 Civil War Preservation Trust Teacher Workshop

Hagerstown
21-23 Civil War and Reconstruction Workshop
Reginald F. Lewis Museum, Baltimore

August

3-5 Issues of the Holocaust: Propaganda, Resistance, Survival
Jewish Museum of Maryland, Baltimore

See the listings on pages 8-10 for information on
the Foundation for Teaching Economics programs
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